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Abstract: The objective of this study was to find out whether or not there is any significant difference 
between the students who learn vocabulary by using idioms through Flash Cards and those who learn 
vocabulary without using idioms through Flash Cards. This study used one of the quasi-experimental designs 
that are the pre-test and post-test non equivalent control group design. The population and the sample of this 
study comprised 72 seventh grade students of SMP Negeri 1 Gelumbang in the academic year 2013/2014. 
These students were divided into two groups – the experimental and control groups. Each group consisted of 
36 students. The data were obtained through vocabulary test. The test was administered twice as the pre-test 
and post-test. The test was in the forms of multiple-choice. The data were analyzed using paired and 
independent sample t-tests. The result of the study indicated that there was a significant difference in 
students’ vocabulary achievement (t=31.611, p<0.05).  
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Language has four skills. They are listening, speaking, reading, and writing. These skills also have 
some aspects that students have to learn, like grammar, pronunciation, and vocabulary. The English 
Language Curriculum (2006) states,  
 
Language skills are interdependent. Listening, speaking, reading, and writing 
skills are not thought of by language users as independent skills; they are rather 
perceived as interdependent where one skill often activates the other skills as well 
as the paralinguistic skills for the achievement of effective communication (p. 5).  
 
Vocabulary needs to be taught in English and across the curriculum. In addition, teaching 
vocabulary “is more than teaching words; it is teaching how they are put together, how they are 
learned, and how they are used” (Nagy, 2012, p. 71). Research suggests, “Vocabulary is 
enormously important to children’s development, especially in reading. Research clearly indicates 
that children with larger vocabularies have higher school achievement in general” (Smith, 2008, p. 
240).  It means vocabulary is an important thing in teaching and learning process to increase 
students’ achievement in school.  It is difficult to teach students vocabulary in many things.  
In fact, it is difficult to learn and teach idioms for many reasons. The main reason, Hussein 
(2000, p. 2) says,  
 
Idioms are not literal: they do not mean what they say, the easiest are those which 
have exact counterparts in the learner's mother tongue, and the most difficult ones 
are those which have no counterparts and whose meaning cannot be derived from 
the conjoined meaning of their constituents. 
 
Based on the study conducted with the title “Teaching Idioms through Flash Cards to 
Increase Students’ Vocabulary Achievement of the Seventh Grade Students of SMP N 1 
Gelumbang”, it was found that the students in SMP N 1 Gelumbang still lacked of vocabulary. 
The problem of the study is formulated in the following question”; is there any significant 
difference in vocabulary achievement between the students who learn vocabulary by using idioms 





Objective of the Study 
 The objective of this study is to find out whether or not there is any significant difference 
between the students who learn vocabulary by using idioms through Flash Cards and those who 
learn vocabulary without using idioms through Flash Cards?  
 
Method of the Study 
This study was intended to find out whether or not idioms through flash cards increase 
students’ vocabulary achievement. This study used quasi-experimental designs, specifically non-
equivalent control group design. This study was conducted to the seventh grade student at SMP N 1 
Gelumbang. This study used syllabus for 16 meeting because syllabus was used as the guide for 
teacher in the classroom.  
 
Population and Sample 
The population of this study was seventh grade students of SMP N 1 Gelumbang. The 
number of the students was 248, which comprised seven classes taught by the same teacher of 
English. The samples of this study consisted of two classes; they were 7.3 and 7.4 they were chosen 
as the sample because both classes were taught by the same teacher of English and their English 
score was lower than the other classes. This study used purposive sampling method.  Lottery was 
used to determine the experimental and control group. Each group consisted of 36 students. The 
result of lottery showed that class 7.4 became the experimental group while class 7.3 was the 
control group. 
 
Variables of the Study 
In this study, the two variables are idioms through flash cards and students’ vocabulary 
achievement.   
 
Technique for Collecting Data 
In the beginning of this study, pre-test was given before starting the teaching while post-
test was given at the end of the experimental and control groups. Before the study, the other 
students who were not taken as the sample was given try out to find how many items were valid. 
This study used vocabulary test. The test consisted of 50 items in the forms of multiple-choices. 
There were fifty questions for vocabulary test. To check the validity of the test, the data 
were analyzed by using corrected item-total correlation in SPSS version 21. The value of these 
valid questions should be higher than r-table 0.456. If the r-obtained was less than 0.456, it was not 
valid. After the calculation there were 19 items which considered as not valid. Therefore the 
vocabulary test consisted of thirty-one questions in the forms of multiple choices.  
To get the result of the reliability, this study used Cronbach Alpha in SPSS version 21 
(statistical package for social science) program in order to  make the test have a high degree of 
content validity and to run the analysis of the reliability of the test. A standard value for reliability 
is 0.70 from the calculation; the result of the reliability coefficient was 0.968 which was higher 
than the standard value. It can be concluded that the test was reliable. 
 
Technique for Analyzing the Data 
This study took score from the result of vocabulary test. In scoring students' work, the 
study used t-test to find out whether or not the two means were different significantly. The data 
were analyzed in SPSS 21, the procedure as follows: 
1. The result of the pre-test and post-test in experimental group was analyzed by using paired-
sample t-test to find out whether or not there was a significant difference in English vocabulary 
achievement of the experimental group before and after the treatment.  
2. The result of the pre-test and post-test in control group was analyzed by using paired-sample t-
test to find out whether or not there was a significant difference in English vocabulary achievement 
of the control group before and after the treatment. 
3. To find whether or not there was a significant difference between the two groups, independent 




Findings and Interpretations 
Results of the Pre-Test and Post-Test of the Experimental Group 
 In the pre-test, the lowest score was 29, the highest score was 68, and the mean was 47.00. 
In the post-test, the lowest score was 71, the highest score was 94, and the mean was 82.27. 
Appendix I give the complete results of the test. There were no students (0%) in excellent category 
and good category, seven students (19.4%) were in average category, seventeen students (47.2%) 
were in poor category, and twelve students (33.3%) were in failed category.  
In the post-test, nine students (25%) were in excellent category, twenty-seven students 
(75%) were in good category, no one of the students got the score between 0-40 (0%). Therefore, 
no students were in fair, poor and failed categories.  
 
Results of the Pre-Test and Post-Test of the Control Group 
In the pre-test, the lowest score was 29, the highest score was 65, and the mean was 45.41 
in the post-test, the lowest score was 42, the highest score was 74, and the mean was 56.86.  In the 
pre-test there were no students (0%) in excellent category and good category, five students (14%) 
were in average category; twenty three students (64%) were in poor category, and eight students 
(22%) were in failed category. In the post-test, no students (0%) were in excellent category, three 
students (8%) were in good categories, thirteen students (36%) were in average category, twenty 
students (56%) were in poor category, and there were no student in fail category.  
In other side, it could be seen that the students of the experimental group were graded 
higher than those of the control group. In the experimental group there were nine students (25%) 
who accomplished to get excellent category, and there were twenty-seven students (75%) were 
categorized good category. There were no students (0%) in average, poor and failed categories. 
That means that the experimental group could reach the score that expected in this study. In 
contrast, in control group, there were no students (0%) in excellent category, and three students 
(8%) were in good categories. Thirteen students (36%) were in average category, twenty students 
(56%) in poor category and there were no students (0%) in failed category. The results obviously 
indicated that students of the control group made little improvement in the post-test.  
 
Statistical Analyses  
 There were three statistical analyses in this study: (1) the statistical analysis on the 
experimental group by using paired sample t-test, (2) the statistical analysis on the control group by 
using paired sample t-test, (3) the difference analysis of the results of the post-test in the 
experimental and control group by using independent sample t-test.  
 
Statistical Analysis on the Experimental Group 
 Based on paired sample statistical analysis, the mean of the pre-test was 47.00, and the 
mean of the post-test was 82.27. The standard deviation of the pre-test was 9.33 and the standard 
deviation of the post-test was 4.62. The standard error mean of the pre-test was 1.55 and the 
standard error mean of the post-test was 0.77.  The detail statistical result shows the result of the 
paired sample t-test: the mean difference between pre-test and post-test in the experimental group 
was 35.27, with standard deviation 6.69, the standard error mean was 1.11. 
At the significance level  0.025 for two tailed testing with the degree of freedom 35, the 
critical value of t-table is 2.035. Since the value of t-obtained was greater than the critical value of 
t-table (31.611 > 2.035) and significant level is less than 0.05. It means that there was a significant 
difference in the achievement before and after the treatment in the experimental group. Besides, the 
result of statistical showed that the mean scores after the treatment was greater than before. 
 
Statistical Analysis on the Control Group 
 Based on pair-sample, the mean of the pre-test was 45.41 and the mean of the post-test was 
56.86.  The standard deviation of the pre-test was 8.44, and the standard deviation of the post-test 
was 8.03. The standard error mean of the pre-test was 1.40 and the standard error mean of the post-
test was 1.33. On the basis of paired sample test, the mean difference between the pre-test and post-
test in the control group was 11.44, with standard deviation 6.75 the standard error mean was 1.12. 
Table 9 shows the paired sample test. 
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At the significance level  0.025 for two tailed testing with the degree of freedom 35, the 
critical value of t-table is 2.035. Since the value of t-obtained was greater than the critical value of 
t-table (10.172 > 2.035) and significant level is less than 0.05. Besides, the result of statistical 
showed that the mean scores after the treatment was greater than before. 
 
Difference Analysis of the Post-Test in the Experimental and the Control Groups 
 Therefore, this study used equal variance not assumed in analyzing the t-test result. The 
mean difference was 25.417 with the standard error difference 1.545. The t-obtained was 16.446. 
At the significance level,  0.025 for two tailed testing with the degree of freedom was 70; the 
critical value of t-table was 1.994. Since the value of t-obtained is greater than the critical value of 
t-table (16.446 > 1.994) and the significance level is less than 0.05, it means that there was a 




Based on the results of data analyses and interpretations, it can be concluded that there was 
a significant difference in students’ vocabulary achievement before and after being given treatment 
using Idioms through Flash Cards. The results of the study showed that students who were taught 
by using Idioms through Flash Cards had higher score in the post-test. It means that the students 
score improved significantly in the post-test from the pre-test.  
 
Suggestions 
The use of appropriate media in teaching English, especially vocabulary, would be more 
effective. Referring to above conclusion, three suggestions are proposed:  Firstly, teacher should be 
creative in teaching by applying different methods or strategies to motivate students. Secondly, 
teaching vocabulary must be integrated with other skills. Applying Idioms through Flash Cards, 
teaching vocabulary can be integrated with listening, speaking, reading and writing skills. The last 
suggestion is addressed to government. The government should pay attention to improving 
facilities in school. 
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